A2 D XTI LIZDHEBEQ)

N2 B OREH] B AFE#E (Critical Content-Based Instruction: CCBI)?D

e EE(TV A RURE), ZHm BN TV K
T U R SE(ERIEE 20O
HEINRICH, Patrick(Ca' Foscari University of Venice)

=HE

ANV TIE, SBHEOEMNE 1538 BHRICRET 20 TIERLS, Szl LTIk
HROEXDLNNEBEATHN ZETHDHEEZ, 2 a=T 4 HBORKEAR]> T
&S NEEROPLHIR S FEAS (CCBN) (et 2015) OMsiHA 2 5 FH %, CCBI Tl
FEEDNEETH D03, AU FOPAAZHLHENC B L L ERHIUTE 2 TN,
SOFY, BAT-bOAEHIRKEZAEL T EWHYZENKENITZEEZEZTHNDNLTH
Do ANFIVTIE, 2 8EZD XD 2l G B2 D), e a o =7 4O %{E
STV TEODFRNY L7102 X 5 70 EibBEMNRCHEE 3 DR Z & T, B4R
IZEZTWDETZUN,

[F—U—F] WAEROEHAE. HRES, Y, NEEHEOHHEHAE

(CCBI)

Keywords: Content-based Instruction (CBI), Critical Thinking, Critical Content-based
Instruction (CCBI)
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VERHIUTEZ TN, DFY, BOT-bOAEZ DREEZAIE L TV &) BB
Ol EEBEZTWD, ZOX S BREBNTERIR A ZEE L TV 5 T DB L R )E R
WHDTHY | P 2015 NEBEROPLASFEHB(CCBD THmM L TV HHDTH
Do 1272, SRR LV o TH BWENRDIRFBIZIANIC L - ThEAx TH D, BEETIL
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BLPb O T e, BESHRI L] (TUXNVKEER) EERINTWD, ERIFIZE
WCIIEIB % TP ORTE="FFn) L&z, BRI ET Dhkx 72 R
WEAEORLETI ORI Z & B O T RIE, S A TWD(FIV Ry 27 1990), £7-. [
DONFEF] (I 2016)TlE, FFnz M L L HICEE ONDBREAE-> TN Z &)
EEFRLTEY, TEBITAEZ LD TR, ZAFBR OITERZRFERMRE TE, £72,
X b5 I L TH ARMEORBEICREY T, BREZ SO AMOMERICHEST
HERZFF> TWD LIRRTNWD, 1INNCh, 555, 2R IETE DIRRER EDE
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EDHARETHY ., FROERITTTHICL > THRA THH Z b5,

ARRF) T, SRV)IZEIEfiE . SidE O HN%E 1555 BEICRET 50T
372K, SiEAB L TRIEREZZEZBTATN 2L EEZ, ala=T OB DRKE
Bll> T < &) CCBI Dl Z 5835, & L, e EED XL 5 e tilminsg KEIZeDh,
PR 2 =T 4R B ES T TZODFNNY &5 X 5 R SBHENI0ER
= ORTHS Z ETEAIIZE 2 TV E 2Ly,

—DOHO=HHC T, RA Y O OERGF~DAE & REEZOBREICMT TAEEN
- TBOREE | \ZHOWTHE L, ZEIX0HEEN TBAREE | o752 2P LN
L7=th, ZOMENE HIEE D, FHC TAEGEHE | ICERZY TGERZITI. K
ICZOHDOBHT UL R CTlt, BHECTORRADEY 2, ZLIZEeTAT T 4T
A DFLENSHTL, Bl 2 LIE SR OBR LN CHIR A E T 2 L3 L D TR
IZEENT DO, ZOHIRE Z LIZOHEEBEIZE HIEDEDLONIONTEZD, KED
Heinrich @i ClE, A X VT OKRFDOT VT 4 INANE AV —O R A _— AT S
= TG &SN O a1 — A2 OWTOERREZTT 9,

2 BEOIYE - STEOPEAEELFLELLIZL >TO TRATE] OFK : Yinletts
SV ZERLE HBKRATEET] (Sh)

2.1 FERpttEoS< v & TKGESE )

RN Cld, 7 D%, AIRESE OXEER B JEE o EU B, = L RA Y Tld
RS, AMNENC—Y DB D NT=HR Y —7 > b E SNDHEMDERE, R OZ T A
TUTPE D B2 AN i & T A TELS BRI oD Lo IchoTng, a—r v
FEATWDEHA ZD LD ofeilz iR U D05, ZARRHIRHZEEN EUT EEE
THHNEWD Z L EBVESL SN, FA Y OB IR TFHZR OB EMEDE
FAZIED2 0 E AIVTWDIET 72 D708, FHIRBUEOSFFERN E5- L, BEROKus% M4
RLXINTZ ERIRRE ST TWAOBBIEE, LvL, HIZE> &, HEDOE
INT THEO AW, SZAT & HE LD ENT D Z ENTETWNDEDNE LRV, T,
ZDHE OB TIHMARNEZ > TWHDEDTHAS DD,

2015 A2 30 T AL EOEER, BROT-EH72H08 FAVIZAEL, £0%%< DR
DT EHLTZHEN A Y OFRIZAFZLTETWS, FELEBLEHED., Yk, S5E. &
M, T2 LU GRBRMEL AR AMME L EOLHITHITAEZ L ENTEDNEWNI Z %A
Hx HARNZE 2 DG00I H D, BN b O, B85, BBEZELTAEAE
DR E, BERL O U COEICIHC A ZEA D L LTNWDHEER D, ZDX
78—y /ROARDOH THEBOSTE « SUUIZHEN N HAEZTWD - EH BN,
& AAEE ] 2 S5EWIIA7EA 90, ZORRETIRTFE2 R CERE LTIFERFIC
HERSETEOLIN, TNETTERL, FELBHDTAT T 4T 4 KT 5%
Febry, FELAFOEZDNERDERLELRVELLDTH D,

ARETIE, T—1 v ORI S VIZE T H2MEGERE O H D Hizo0
TEZT-W, KkDaa2=7 400222 o TN FELT=HITHRT 5 HAGEHE.
ZLIZOHEICKER Z L E I —a v ROXRTE X, R T 5, . THKEE
Bl &0 OIIFERSOMAGEY 7 7128 T 53T Tl FETOHEEKETEHHE
BOKFFODOHMNRKERFE L 72> TL 7280, B 0BG BIT A E O L 725 K )
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7B Z FHFhe— oD EEMEE L TIRE L,

22 RAY OMAGERE OBR & REEA

RA BN T HIAGERBE DM THOIL TNV D ERBIGIIMEREER CTh 208, [RRICE
T DIEREREAMED S BNTEFETES . RETED DVIIRERDIL2E &> TS,
B AR e R OWEME X TE TRV, MiEEERICRD B bk Th D, Lo
L. MEFEEROBRE B, SGIRFEE I L > TUTFO XS ITHES TV S,

RN T, BRI @S 5 I EAEN T OV H AEN O FRITHRmA LTSI A
A~fﬁ%ﬁf%5io FERRZORL O LR FEARR O FI « HAERS L OVA ARDZARE S
L% BAGEIZ K> TFET 2 E i TH 5, ( [CLARINET ~L 95 Z%] )

7o, WY =7 YA MR ORI L LTUILLTO X S IR STV D,
B RFER ORE RN LT, REAEILSTZZOERNOFERISmAT 5 2 L &

B L TWAZ LxAHEE LTWA, ENHEFREL V., FEEEEEICE
(fonf-=2h%zBf+2& L7725, ( [CLARINET ~&L 5 Z %] )

T, FEBREEHEICIIED X9 RNER BT IV TWDDIEA 5 )y, TR AIZE D
AR EE AR 29 ANTIE, ERREE O THEE] L LTUIFO X sty
50

1 AR

SEIZLDRG - B HEE)E, ShEEEZE LT, [EiECIEmMEICEE LiEdlic

FHTHEE - e 1EROLEBYEKRTAHAZEABIET,

(1) HEAETERIZNLERFERECOWT, FOREZBM UEYNE S Z N TESH L
INTT B,

(2) HEEFRIZBITAANEDEDY OF TR AE D D, BEISRG 174
D,

(3) EEMNE DOMEZRH#MT HE L BT, SERREZEMNIL, EAEDNDEEXE
[ZBEHY, EEZEELTCENRENDELEFRBZEELHE D,

L#L@Mﬁﬂw@ioﬁﬁﬁiﬁ EWEAETEOZRL L WO BIEIZHE > TWNWDHDTEA D
s BEOUY » ESREOHFEAETDH T ELTEBHIZE > TOHREHEITHOWTE ZHEIT
%Eﬁ;ﬁﬁﬁﬂﬁﬁofkw g— u/ﬂféﬁé%k%t%@imﬁgaﬁam%n

DH Y FERZETHENS D L 5 IBbis,

23 FELEBICKERZ EIZDS) 0 R4 Y OHEE ZHIC
AETH, =y XTRUNZEINTW DL ERBHER. £ L &b binBticxzis
TWAHEBEORNEEZME L., L OOHEEBEH GO mMEE R Lz,
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KA Y OHEE L THEREHEE] W oOou0EnRdH5, HEEABEIBRESE2LO1-E
HIZHREECH > TV AFEOSFECHBAEDRENEZBL L ZAKNE LTS, Wb
5 TWAGESE ) (TS T2LE2 L9, ZOHBEEAEBOREEHEIL R Y OEIMNTE
DHILTCNDTZD, N TNNTINEFNZED X BRBEFEHO L EIZEERINTWH ) E
W%,

FLT VY LIBTLHARORKETIE, FEL-LOHRRBEFDHTERFSN
FARRIGEF/DREAITHKEV DT, &, <, Fide, HI, SRllZOVWTER
DHET). F LT E W7o B TORFUZH DR A HIEXL T Z &2 BT

FREEMECIT, HEEEZ N YV EEOANERER & L BTEST TR > T 2R EID BT
W5, FIUZL > THHEREEZ A ZINHEZ 5 7). S HIZ3YERIEE /) (Interkulturelle
Kompetenzen) DEKA HFE STV D,

T EBTLRBFOFBEOREL, £ L TH UL— 2 b R OETORE, AhfE
BUZONWTHEBRZOND LT HZ LITL T, XERGEHRNE E L TERMIC
TEIL. BLRAHERITE S 3R OBEERICS FAIGTEDRNEZ DT D,

AAGEZ TS 22 L TIO XS R IOEREZ B E T Z e TEUL, &%
LN AARGEEFSEWRSIT N L AR LS., EEOSEE - SUbo IR 5 B4y ONL
BEIZOWNWTEZOLND LT, BHOESHE - BOULEENICE L TX Y BRI N
LZOTIHIRNEA I Iy, SHIT, BARGEEZSSI LT, O ofirg & LTE
RENZATE L, BEESORAMREZ R & ORBEZ MR D Z E R TE D L) 127U, fih
FrEHAEEZD ), FRRaIa=T 4 O VN TEDL LD RINTORPDHITENRY,

232 SULMZE Byram 1997)I12 L5 HE

I —n v O SFEHBE BV TCE, Byram(1997)2 & 2 SEIZE D 11CC =571 8 &
KBHFILEINTWD, ZOETNATIEEM = X = =% — 3 3 »#2 /) (intercultural
communicative competence) DB k2N HIE AL TN H M, ZOH T HEHIW LT 7 =7 3R A
(critical cultural awareness)| MEZE/RHHI 72> T\ D, WL ALAIICAE A 5 B2, Bl
kB LOB & OEE O SUEOBIRIIE L UM R ZlifEli D & D3 baHH
SN LD BERR DO MBI RFI S TN D, 2D 9 2T, UEHDORD & D IZBWTHS
DSREORIRE, Heffi, RREE, MFEABRE L CA v & —T 7 v a RN ATV, s S
ZRL, OELZIEL, BOEZATORZWRNINEE L SNTWD,

FRpata=7 4O VIE, A a=T 4 OB L & HITSH L BEL0D %
B2 ST BT U BT e ifiliz A 7o OISRREZ1T 9 2 L3 TE DRENNR
DIEZRN, LR (2015) 234EHET 5 K 01, BEFOKHCEIE, FROT 4 Aa—2 %8
fifd % Z LITKREIED, FHEFICHISEIS - UL 2 2 & 2850 TiERd, BH0
SEGIMARNC BN GERaI 2 =7 O—BE L THETREE LB 0T UEL
TV KO RFRE LTOEBEE: ) ZENERAE LB L CRIESNDRE TRV
59D
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T, FELTEBITHHRTED L S BRABEZIT TODDTEAL I Dy, A Y O
BERKRENZLTWBDZ LI THA DD

RA 3 R RS . R L REAICR DIl D A 0 IR & R EE O b,
WRZett2 S < 0 2 HfE U THiA BB BETo TETWD, A YO TR,
RO EL b A B DS E R ff O Ebe bR EBIAEEL TS, BRENA
FLEHALX LT VY LAOEIRBFEIOFRETIE, BART-boaa=T7 1B Y)%E .
T—<ahO, FREARR2 R A LN BEEE LCWe, 07—~ [#EROT £
H72BIFER] 7 T R ZE LD TAINLLINTZE ) BN, l8H 7 T A ASTZ1E D DA
M Thotlz, FT7T—~IIEELZBRALERELIZLDTHS, £, MAMEETIHGD
FECET AFE E AR RS A EZEHIT TV oI, EHLODOERNBSZ VI EIA L,
HEOHI B DI D T N—F I TENENDNEN OB R AR L, Siatt
DTN, RBRICHDDOBEZZHREL, 7 T AOREBEERET D, 7 T ANWDLEHEROT
EbL T BIXZ OFR & KRB EZIT T, EBHDIEI W E ST BB D
B LIBERNOBEOBERZRFAT S, $-, RETHERSINERIERESTEILI
White SAL. BRI TFROEE LB THEN, Bl FHEIC K> TRIEKRENRSND LI
2o TG, DFED, HETOFERDPFALD VAT DI IND K D175 TNDHDT
5,

DX, RAYOFERIIFELTEOLRARTLTELREL, BOTEboa
=7 4 H 2L N HITF T BBRAFELHER TNV 2 ENTE D L) A>T 5,
F7-. BRT-bOiEm a1 U CEBIMDNEb o2, (AInEFEETLZENTEZEN
IEEPIEFHIND Z EIEFICRYITH D, AT bOTTEBEMMELE X LD ATHE
WRH D EDLUL, FELEBIFERRET AL ETEZ L TSI 5 L0107k
S>TLAEAD,

RA Y OFREAETIX, 2D X5 7% TBIRZE (politische Bildung) | 2SBUAEFEZ 1T Tra
SETOEROHME L 725 TS, FTF RMERMAEIZREER L7 R0 % TEREE] & v
IFEC LY . A2 DEBEOEIRICOWTOHRAEE L, RETEROEMRETHEN 2 H D
L L., BURIZSIT DB Z LT 5 ) (T 2009:13) = & T, Ef/ettnz o< 52 %
HIg L CW5, BUREE EMHEN2EETEEINL. 3GECIE TRENS T 4 Ay v THE
(Education for Democratic Citizenship) ] & FR 41, BN CTRERH Zv VA RFEMHEEF O—E
ELTHZBNTWS,
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PRDE BE TR RN EINTHhDEN LS bnd, £3., [EEOEE] v FEHI
DoV, FEAHIFRF SN REE Lo TEEIL, HODHEOESEZETHZ LR - T
72BN E LTS, BT DT, FELRALBSODEXICRETEH LD
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ODTHDHEVN) Z L EEMT D LENRULDTH D, SHELRELINERY EF b, Bl
DOFPIENFRBINTND & ZATITEILDIEE > T LE S, WIS, EFETBIRIRIE
SHTL. BOOHERE AX NV EER L, BEOBENIE ST HWE T3 2 8N T 5
DL L X3 TV D,
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24 F—m v OXRICET D THKGEZE ] OFEEROT MM
BEFE - UL EROFPH HFEHAE ORI SN E b 1o b O AAGEHE DE
Bl LTIk R mTREMEDS H 503, A CIIERERZ 1 Sfd %,

241 FROMEZ BT H THER+FROITHEE B537- 5 CEE

FRAI 2a=T 4 OEBRET 0 ATEBICSIL, BERL T X REB%EE
DHEREETH D, kDX Hc, FELTbRELDT-LTYFAEREL, 22T 4%
LY BHIF T ATEIORER 2 D Z LI KUITH D, B TIEZD L 9 B OE
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Ao Tiam 2l U CEBRIMD DN E Do T, (nEEHT 52 LN TEX e ) TN
HBHILDZ EIIRERBEREDH D DTIIRWTEA D DY,

HIZIE, FEBTBERERT-HT TB0T-b0HRATE] = [Bads) (b T —~%
RIET D, 7 T ANTR I o T2 KGZERRORENS . KEEIZANDOIAOREESLE LHL
DIFiE, FEBTHLERD I =A R MORVEER), EEIS E ThkA 2 fTHEI L7l G
LEWEWT—~ 52BN bTROLDOTHD, £ LT, A8, idekfh, SIMELET v
IR E DB RS, Wikt 5, BT E L= bAENT-b Ciliinsd R TEASHED
TV EW) Z e AE#SE, FELHINEDOEZICEETEDL L)Y AR— T3
ZEDIRA L N TH D, DORR BN G AEFE & XD CRE AL Z IR0 370X s,
P LT L TEIW T2, S5, FELELOE LAV ORRIIEESSCHEFESDIZ
NCHEZN, FROVAT MK END EICTHZENEETHA D,

25 BT

L b, #iEBEROMAGE Y 7 7 RFETOREBEOE DV OE Y OBERISCFEDOH Y D
AREMEOWTEZ TE -, FELTHIZE > TOHAZBONBE ST, #L T, FEHDH
FEOFNCED B JE D ORNIZHEIIRB)N T E SO AARGEE &9 & & 21XV 0no
MEWD T & EEHVNTE 272035 BAGEOMBRIZE Y fHIr Z LN TE D L9 7—oD )k
MMEZIER LTz, Zhud, THEGE] & L CHAGEZ ST E080 (o7 oic L8
T=HIZAARGEEZFET 200, [FYOKNITFELTHLOAAGEDOFRE EIMEAZ
XN D ] EWVHRID, B ERIE A D ZEIZh 7D AFRTOIREIZEDEZD 1D
LR VEDDTIIRNTES 9Dy,
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3 WRREETETOFMENICBIAZFELDNAAL YV HY XA FROEERE LTOE
FEDSIFER R TRBIEEET V2 F)

3.1 Uiz

VNT A VY AL HARGEICEESIZ D L IEE5EEF) R SID Z 350,
2L, ZERBOHAFL WD BIEREZGEALIANC, [£55EF3&R) LWIHSEILT %) &
W) =a T VAR TVD, BEFQOI)DIERMT A L oica—u v H5a e Lz £
F g (multilingualism) | 23V NI S BRI HERZMEZ > TWD D K 912, 77
TRT 7V Al LD I —r v MHROBIFEA~DBERAIT NZHO LD Z E3%0y,
7=, FE)IQ000) 5D E 9D 20 kDT AU B, HFH A—A T YT, d— D/A@k@
FEIHIOBLR A SN Lz BT, 21 o7 Tt 724558 - 23U EROM
WE LBAKETHD E WD oD K912, 21 it AAGEZ R &< 1255
OFERIZEED HHFEORMHRICIE TFF) TIERW 558 OSURDPELE 72D,

ZD %555 OXARO—> L LT, BIEOHE TELEE0L LN & 200 %
DEfN) EEHRTHRBIE, SHEHABITBOTHLIO NEF) OF 4 Aa—RAZWET
TEENOLEIND Z LITTERNWEA D, Il n, SHEHE ST S 55848 FANR
SREEEELVWITAEDTIC iF%E%%%k@5JMEh%5bET%5O

RFEFL, EEHEEFE T SEHEE L LTEORED [[FR A Y ) (T
> R 2013b), i KOAS/INFALTRER O Tikfe A U ] Llpo7- JSL HE
(H@Mhmd%B@@%m% BRFEGIFEOH T, AAGE L AR OFRFORIZRR 72

WERBEME D Z LT DREREE, DF VA U U KT DAL R/ REE OBk D

ICHAEEZDH TS, Y TN E LTEOFELTbOEEERETAT T 4T 4125
BAERIELTWDDTIEZRWINE WG AN TH K o7z,

L ERENMEE O TR Y NEDT=OIZIE, FTEBEOSRMEDNH D &0 9 RV TH
%9, BlzIE, ~—~ (1997)<° Fujita-Round & Maher (2008, 2017) TZEIFHNTWA X 9T
ﬁEW@%%@%@@%%#&%\m%&&%%ow@ﬁuﬁﬁﬁﬁ)(ﬂ@ﬁﬁugﬁ
Z LTeA—)v Rl ~—ORGEGEERE. FERE. (3)1990 0 AEEFHESEZ L 0 J57#)s
RWOLNHERIIBEEZ L TETZHAAN 3 HETEHILE Lt%:b—ﬁv—@liﬁ(f"ﬂ/ I
TIVEE, AL ), @FEETE D 3 &3l E BEFE AR I BREOREE T 4V B
VRE. RN—EE), SV U AV E LTOHARTEEN, BARENIZHEAFL TV D,

AT, 2012 4F0> B FkG U7 EH OB E TN O —2OERICH 25D~

A=V RFRENS, 2813 & I7AT T 4T 41 BT 7 arU—F LalgE
AV BEE2—D—EEOHT L, AEO _SEFEHO—mEZET 5 T, BEHEENEDN
TRILE . FNEIEBNCE EREMEDIL TS LW I REEN D, SEHE & ) o0&
RHERD,

32 T4 U I = (28R ~OfEH - JUHIN T 7 e —F

NAY Y AL, T 4 VT XAOHEET- L 21X, Heller, 2007; May,
201D T 7 e —F° =T ¢ U H)L « Z—(Multilingual Turn)| % Mkl L7= &
T, S ZEEOERESIT 5 L XIIEEINEAT OGO T 7' a—FTldEl
%K%@b@wkwoﬁ\ﬁ%ﬂﬁéo%ﬁpm®®7u~ﬂuﬁ—vay%ﬁﬁmﬁ%
b2 726 LIEBEIOBWEEHESITET— 5T, 22 IIXUboEAR b EH L, B
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MU RER ERN TRIE=EFE =538 L\WoA74uaX—Tld, HFEOFESE
IZEDDDITAREENHT2OIIREHI 2> T D LW ) FEf D Z DX 5 At S5E%F
LICHEREF OB T-DOER L D03 5,

AARENICHD~ILT 4 U H Y XAN(ZZTESEOSEME L RS TH)ICE L T,
AARtEDO~ Y a U7 o AREEGE, & LUIAARGEOE Vv E UTAER
L TCELNZESTUL BARENOMODF5EE A A —F 5 Z ENEE LUV Lty
BUEIL, ARICHAAENTOWD LT R, b &b LT A XFEOME T HITA AR E 1
ETHEZDPOIMFEIFATEEERTHY, 74 XFETaE LAEEZ LCE 72, ARk
(2 BBk R O T2 BIL A ARITHAA EN A RNTEEKEE & LTI L TR TH Y |
BZEo [E3E) LTz, 23R 2L, HREHESTEO A K74 2% 2003 FIE
B L. 2009 AR AR OTERSERE S FEHIXI(UNESCO Endangered Languages Atlas)a 1 o & —
Fv M ETABELI(T VY 4 0 — 2014: 78-82), HARENTIZ 8 DDERE, /4205
T A Xeh, \JGE, SRR, [EHEEEE, PR, EohEE, SHNERESHIX BIoRS Vv g,
SAVIT AL U, ENLEREFIEAT, BER PO 7 BIXIHREHE S5O & R 7%
D TND S, — AN A AREINICTHBERRICIRT 2 55803 H 5 Z L ITE B TULRuy,

33 BEEHETOFRIICBT L FELONRL Y U H Y XA

ARFGEIL, 2013 4ED S B i BTHNLO— DDA T, —24E 2 7 7 AH) 44 NITHk LT,
EFRFREE ORSAA DT T, B B A TN E 2 DRI A B TR T V., F D4k
- BICHEANC I A ~ 2 B a—%1To 72 b D Th D, BAIRBENHEIEEEITV, ¥
HRITA VA Ea—%T) &\ D 2 & & 34FEMD IR LTz, AR TIX, ZDFD 2015 45
e 3 AEARFO AR TR LN AARGE L A —< SO(BHE CTE H 2 EIX0ER)D 2
— R« 2L v F U TIHER L, He—< o2% [ #5Z L2EET D,

331 A VHZEa—FEoE

WA - A Fea— Bk B5BI8R. 74—V RT—7
AR I AR 2013 F—2015 4£
ARG 2013 4E 13 7% 44 A

2014 4F 147 45 A\
20154 157 44 A\

33.1.1 A HEa—ii&

2013 4EE BN E A 3 HOD T N—FIZ55 T, Bl 2 B a—
2014 4F 2015 4FE 4 N—#D 4 5D T —H A « T)—F 31T EEA X B 2—
WFFE DT 4 —/ RIS E | BINA—L SOEFETFHED T EHITT +— T X)

33.12 TH—HA « TA—T OO

2015 FEDERGHA L A1 v X B a—COMEGR THhM o T 5
EFEOEFH 15 A, FE8L - KBLOEEHE30 A

O B30 Ah, BEHESEOHE 25 A, HEASHS 3 A, AHHE2 A

@ B30 A, FEERXERHE 9 AN, AAOEFEHE 16 A, AR 3 A, A2 A
@ AEfE 15 ANF, WEIEICFFROH 2B OAEIL 1 A
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@ AL —FHITE S L TWBAEREITVRY,

332 WREESIAT

2015 FDO—2>DT =N+ TN—"T LFAEME4 /L ~DA L FZ E2—DHZ, a3— -
AL F U TR BN, SROYIDIZ, A F B 27—, HEEDERMROHTHD
FCfE S o —< 52D [HD] [HWNLrb] 900 ] 2 APRETF-ZEicfitnd & A
T NTIBIEY), 9 BRENZD? ] ERATWERNoT, IRIZ, 20D 3 DDFI—
CEDZEMATHDLY, BERZSZNRI L XIZLLTO X D BRAERT LOIRFENERE T,

1 FR: ZHEIWIEK?
(DS [55:5] LS ]

2 A THR] B RN EXITEST, THW LS5 23,
3 PR (1 N I M QA -d = AV AN

4 2 KM

5 FR: /K?

6 A KBS TEBFICE ST, (90 ] »

7 ?: e RN AY

8 A: (72097

9 ?: [eTh )
10 ?2: &TYH

11 FR: & T

12 A: H—o, [ETH] o TEM,

13 FR: BATED T2,

14 A FWET L, H—o, (B3] & THO US| IR > TLE D D,
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4 A critical content-based course (Heinrich)

4.1 Introduction

Following the initiative of Shinji Sato at Princeton University and informed by works of Kubota
(2012) on critical content-based language instruction and by Kramsch (2011) on symbolic
competence, | developed and taught a course titled Tabunka shakai o meguru giron to torikumi. The
course was held from September to December 2017 at Ca’ Foscari University in Venice as part of the
Master course Language and Civilization of Asian and Mediterranean Africa (Lingue e civilta
dell'Asia e dell'Africa mediterranea) for students with a regional focus on Japan. 15 students of the
second year took part. Their language proficiency corresponds to JLPT level 2, or higher. Most have
studied for a period of 6 to 12 month in Japan. They had little prior knowledge about issues of
linguistic and cultural diversity in Japan, except for one student who is studying Ainu social history.
In this brief report I summarize the objectives and the planning of the course, as well as the

experiences of teaching it.

4.2 Objectives

The course departed from two rather simple but far-reaching ideas. As a first step in planning this
course, I remembered Pennycook’s (1994) by now classic book titled The Cultural Politics of
English as an International Language, where he demonstrates that there is no such thing as simply

teaching language. According to Pennycook, language teaching is always engaged, and teachers
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should therefore critically reflect on what they are doing in class and what they are actually teaching.
In Heinrich (2005) I discussed the stuff that transcends language in the narrow sense as the ‘hidden
curriculum’ of language teaching. Pennycook’s work relates also to the structure of a course on
Japanese sociolinguistics I teach at Ca’ Foscari to first-year Master students of Language and
Civilization of Asian and Mediterranean Africa. The course is divided in three blocks. I teach
students that (Japanese) language is (1) a system of symbolic representation, (2) a system of
symbolic interaction, and (3) a system of symbolic domination and symbolic violence. These initial
ideas led me to take up the topic of multiculturalism in Japan for a new course where I sought to
apply critical content language teaching.

My motivation for choosing this topic was threefold. Firstly, I wanted students to acquire a
comprehensive view of Japanese society; secondly, I wanted them to understand that they
themselves were part of a diversifying language community that employs Japanese (they are not part
of the majority); and, thirdly, I wanted them to go beyond studying the Japanese target language and
culture. In more concrete terms, I wanted them to develop symbolic competence. Simply put,
symbolic competence is a meta-competence about the place, functions and effects of symbolic
conventions on individuals and groups. Such competence transcends traditional approaches to
language learning and teaching in that it uses a specific target language and culture as an example of
how symbolic conventions work in general (Kramsch 2011). Accordingly, the learning objective is
no longer simply the acquisition of the very specific competence of educated, powerful and
societally dominant first language speakers (see Heinrich 2005), but the acquisition of a
meta-competence about social conventions and their effects in order to understand how these affect
all other types of speakers in multicultural Japan (including the students themselves). Symbolic
competence enables students, for the first time in the new language, to not being simply thrown into
new contexts but to actively shape the interactional contexts in which they engage. Such competence
can be considered a key proficiency in foreign and second language learning as it allows learners to
steer their own course and pursue their own interests even if they are not in the possession of
legitimate speech. According to Bourdieu (1991) legitimate speech is the kind of language that is

considered ‘best’ even by those who are not proficient in this social or functional variety.

4.3 Planning the course

I planned the course in the summer of 2017 while I was staying at Hokkaido University for
research on a topic unrelated to the theme of this course. During my stay, I repeatedly dedicated time
to searching and reading texts I might include in a reader for the course. More concretely, I looked

for texts that would present Japanese multiculturalism from the perspectives of Japanese minorities
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themselves, texts that would discuss Japanese multiculturalism from the Meiji period onwards, texts
of various genres (journalistic, blogs, scholarly, songs), and texts that would illustrate that agency on
issues linked to multiculturalism can be found on micro-, meso- and macro-levels of Japanese
society, i.e., should not be reduced to discussions of either individuals or the state.

Students read, translated and discussed a total of 14 texts of 2 to 8 pages length and of various
levels of difficulty. We started with texts taken from textbook Shakai for Middle School students
published by Gakken, and read there the entries on tabunka shakai, on the geography of Hokkaido
and Okinawa, and on the history of Ezo and Ryukyu. In that way, students became familiar how
present-day Japanese teenagers would themselves encounter the topic we set were out to explore. We
then moved on to linguistically and thematically more challenging texts that depicted the Japanese
modernization in the Meiji period from the perspective of the Ainu and Ryukyuans. Afterwards we
focused on protest culture in Okinawa, reading lyrics of protest songs such as Okinawa kaese, and its
changing significance and political messages over time, but also an interview on peace promotion
through a music festival in Henoko. Only then — by now we were in the second half of the course —
did we move on to discuss what is prominently the subject of discussion in courses on Japanese
multiculturalism, that is, the so-called newcomer migrants to Japan from the 1990 onwards.
(Students of the course were already familiar with the so-called oldcomers, i.e., former colonial
subjects and their decedents in Japan, as we read parts of a book on this topic in their first year of
study). We read excerpts of a book edited by Iwabuchi on Japan’s multicultural society, which
included various case studies and presentations of data. We ended the course by reading an essay of
an Okinawan PhD student of mine, Madoka Hammine, in which she expresses her regrets and
frustration of having grown up unfamiliar with her heritage language and culture, and her ongoing
struggle to make up for this loss.

Since the syllabus of the Master course requires students to practice translations, each student had
to translate one text during the course. We discussed in the classroom both the Japanese originals and
the Italian translations, starting the lesson by first reading together the Japanese original and then
discussing the translation. I sometimes prepared a little presentation of 5 to 10 minutes, to initiate
discussions how to solve (or better manage) problems students encountered during their translation
assignments. A text by Iwabuchi proved so difficult for students that I had to translate it for them.
The difficulty did not lay in the language used in the text as such, but in the complexity of the matter
discussed therein. You cannot read and translate what you do not understand. Language instruction
cannot be divorced from teaching content. Knowledge of language is of little use in absence of
knowledge about society and culture. Needless to say, these are trivial points, but through the

difficulties in dealing with this specific text, everyone in the classroom was reminded of this.
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4.4 Teaching the course

As in many universities around the world, students of Japanese at Ca’ Foscari are usually fervent
admirers of Japanese popular culture and have often a formidable expertise on specific aspects of
Japanese pop culture. On the other hand, they are largely unaware of social problems such as poverty,
exclusion, workplace exploitation, generation gap, growing inequality, etc. Most are also unaware of
issues of negative and positive discrimination on them — many actually enjoy being treated
differently in Japan and by Japanese. Their relative lack of awareness how this may become a
problem for them rests certainly to some part in the fact that they have not encountered how diversity
might turn into inequality and discrimination in their own lives in Italy. None of the students were
bilingual or multinational. All had exclusively Italian parents, and they had never lived abroad except
for their period of study in Japan. The class was totally homogenous.

Being presented with texts from various periods of time and from multiethnic perspectives was a
challenge for the students, and this showed, for instance, in problems of translations. Students had, in
particular in the first weeks, difficulties to comprehend the experiences and the drama the texts
entailed. This improved considerably over time. While empathy for and recognition of the various
problems grew, students now faced difficulties how to frame what they read, studied and discussed.
That is to say, they had difficulties to align the content of the course with their existing view of Japan.
Many resorted to cultural relativism, i.e., a simplistic view that any perspective was ‘as good as the
other’ and that multi-perspectivism was ‘a good thing’. One student spontaneously wrote me after a
class where I had explicitly asked how the texts we were reading could be aligned to their view on
Japan (translated from Italian).

‘As to your question this morning, if I understood you correctly, “what must one do with these
texts?”” I think reading them helps us understand the understructure of a society by demonstrating the
truths of the diverse voices of a culture. There is no such thing as one truth, but if we study the truths
of the Okinawans and the Ainu and the youth and the old traditionalists, then we have an
appreciation of the many truths of Japan, and we can have a clearer picture of the daily reality of this
beautiful society and learn that despite the differences, we share a universal history.’

While this is a noteworthy and honest attempt to come to grips with what we read and studied,
there is also a whole range of problems in this statement. For example, what passes as ‘truth’ is
intricately linked to power; some views are erased (which is why students were not familiar with
them in the first place); daily reality is for many denigrating, backbreaking and not beautiful at all,
and so on. So what exactly did students learn in this course? What did it do to them? How much

would they remember in the future? In short, how much would this course shape them? These
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questions are difficult to come by. Students certainly studied quite a bit of Japanese, had to struggle
with their translations and certainly clearly understood that one needs to know something about the
topic one reads in order to appropriate, translate and discuss it. They also learned that such efforts
pay off and that many things they learned could not be studied through texts in English or Italian.
Did they develop symbolic competence? Did they ever get a feeling that they, too, could be in danger
of getting trapped between the choices of either adjusting to dominant norms or otherwise face the
consequences for not meeting them? Did they ever sense that they, too, would inevitably experience
what it implies to not being in possession of legitimate speech and culture in case they would live
and work in Japan?

My impression is that some students did develop some sense of this. While I am writing this, most
of them are applying for a new round of overseas study. Many will leave in spring to study for 6
months in Japan. It is when they come back and when they approach me with an idea for their
Master thesis that I will see if and how this course steered them into some direction they would

otherwise not have taken. I am therefore curious to see them again this fall.

4.5 Outlook

How about me then? Was this worthwhile experience? Was this a good course? I am not sure. For
one thing, the content became a bit heavy over time. I nevertheless plan to teach this course again in
the next winter semester. [ am thinking of including less text. I want to show and discuss a couple of
films as well. I am also thinking of organizing a Skype interview with some activists in Japan. I think
that the experience of the course must be more liberating. Studying Japanese language and society
should be a catalyst to understand, reflect upon and act on society, irrespective of whether that
society is Italy or Japan. Students should understand that a society that is more diverse than they
initially thought can give room for them to be different or to remain some sense of difference, too.
Having symbolic competence allows for understanding this. Students are literally free to do what
they want with the new language they are studying, and with all the stuff that accompanies this

process.
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Peace and Language Education (2)
Possibilities of Critical Content-Based Instruction (CCBI)

Shinji SATO

Princeton University

Sei MIWA

Hamburg University

Sachiyo FUJITA-ROUND
International Christian University
Patrick HEINRICH

Ca' Foscari University of Venice

Abstract
Why do we need critical thinking in higher education? Why do we have to think deeply and
critically? The Critical Content-Based Instruction (CCBI) (Sato et al. 2015) does not consider critical
thinking important simply because it facilitates the in-depth analysis of objects valued in higher
education. Instead it holds that critical perspectives push people to question existing frameworks and
change them as needed, and are therefore indispensable to building their future and that of their
communities. Critical perspectives are also important to create peaceful communities and world.

In our panel, we think that goals of language education are not limited to acquire a target language
but create future with the next generation through language education. This point was clearly
expressed in CCBIL. We would like to discuss why this vision is more important than ever by
providing many concrete examples. In this Panel, we introduce research and teaching practices of
Japanese language education to create a peaceful world; report on “Political Education” in Germany,
analysis of narratives by junior high school students in Miyako Island, an advanced-level Japanese
course, “War and Peace” in Italy.

The Meaning of “Japanese” for Children Living with Multiple Cultures and
Languages

Sei MIWA
University of Hamburg

Abstract
This presentation explores the meaning of learning “Japanese as a heritage language (JHL)” for
children who are growing up in a multicultural and multilingual environment. These children can be
regarded as the very citizens practicing peaceful co-existence that Europe has been pursuing.
One of the tasks given to “heritage language education” is to support children to find meaning in
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learning Japanese. The presenter asserts that such finding can be achieved by shedding light on
children’s mediation competences and that JHL could be a pedagogy for the next generation with
potentials for realizing a social peace. To propose a new pedagogical approach to JHL, the
“politische Bildung (political education)” in post-war Germany will be first introduced. Further,
“Critical Cultural Awareness” (Byram 1997) is observed in the footings of awareness for
appreciating plural cultures, consciousness for relative perception and tolerance for diversities. This
is also correlated to CCBI (Sato et al., 2015) which questions social and conventional premises
subsisting in the present as prima facie and accentuates significance of nurturing awareness,
perspectives and attitudes/behavior for active involvement. All these competences indeed are
indispensable for creating a peaceful community.

Secondly, drafting of practices for JHL education will be proposed by incorporating the
above-mentioned viewpoints.

Bilingualism of school age children in Miyako Island City in Okinawa:
How language diversity can contribute to peace

Sachiyo FUJITA-ROUND
International Christian University

Abstract

UNESCO (2009) announced that there are eight endangered languages in Japan, the Miyakoan
language is one of them. In this presentation, the interview data of 40 junior high school students
from Miyako Island City were analyzed, with a focus on language and identity. This data is drawn
from longitudinal action research begun in 2013 at a junior high school (12-15 years old). The
project included a special class, given once a year in July by a research associate, Mr. Yoshimoto,
aimed at raising children’s self-esteem. Then half a year later in February a questionnaire survey
and semi-structural interviews for 4 focus groups were conducted. In the interview data, the
behavior of unconscious Miyakoan code-switching was revealed, and from this behavior, I would
like to analyze the relationship between this ‘automatic’ code-switching and the students’ sense of
identity as native Miyakoans. Summarizing how Miyakoan became an endangered language in
Japan through the language standardization policy in Meiji era, the author argued that the concept of
language diversity may be able to work on the critical awareness about the ‘standard’ Japanese
language, which had the power on the present ‘existing’ languages within Japan, how those
languages have been culturally, linguistically, and politically influenced.
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Critical Content Based Instruction:
Developing a Advanced Japanese Course on tabunka kyosei for Italian Master
Students

Patrick HEINRICH
Ca’ Foscari University of Venice

Abstract

This report informs about the planning and realization of a Japanese language course at Ca’ Foscari
University which sought to develop symbolic competence among students. The course was inspired
by critical content-based language instruction, and I choose the struggle of acknowledging Japan’s
multicultural and multilingual make-up as a topic of study. Students are themselves part and parcel
of a diversifying Japanese-speaking language community. There were a number of problems in this
course. While students changed their view of and perception about Japan, they were at pains to align
their former ideas with the new content they were studying. Also, their knowledge on the Japanese
language exceeded that of Japanese society, culture and history, creating thereby problems of
comprehending the issues we were studying though Japanese texts. The course will be repeated
again next year, albeit with some changes in the content and the organization.
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